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O Opivtpy Opovurme (1782-1852) Atav €vocg
TIPWTOTOPOC [EPUAVOC EKTTOULOEUTLKOC

* Emnpéaoe mpaktikn ko Bewpla ava tov KOGHO

* AVEMTUEE PO OELPA OPYXWV KOLL TIPOKTLKWY OL OTTOLEC
oxnuatioav pa S1odpaoTikn EKTALOEUTIKA
Sdtadkaoia tnv omola ovopaoe to 1840
‘Kindergarten’ (‘kAmo twv madlwv, eAA.
vnTiaywyeio) Baocel tng menoibnong tov OtL Ta
riodLa Oa EMPETE va TA TTPOCEXEL KL VAL TOL
dpovTilel Kaveilg «Omwc ta AouAoudla o€ Eval KATIO»




O OpoupureA kaL n onuacio tou raxvidlou

‘2e auto to otadLo to mayvidt dev eival MOTE acrpavTo, Elvort
cofapo kot Babia onpaviikda. Ol yoveic opeilouvv va 1o pulave cov
kopn opOaApov kot va to evBappuvouv...” (Froebel in Lilley 1967: 84).

«To tavidl elvat n vYLotn ekppaon ¢ avipwrvnc avartuéne otnv
rtatdLkn nAtkia, S10TL Uovo auto amoteAel Tnv eAsUTepn ekppacn Tn¢
Yuxnc evoc rradiov” (Opouvurmrel 1887)



®dpouuneAiavi
TUPOLKTLKA:
Nodokevtpikn
eknaidevon
KOl
Sikatwporta
ToU TaiLdLov

The integrity of childhood in its  The relationship of every child to  The uniqueness of every child's
own right family, community and to nature, capacity and potential
culture and society.

OL apxEC mou
6LE’T[OUV Tnv Ttolt_:)ocgtéstyua...
npooéyyon [N S

ekmaidevon
(ApBpo 28)

* Awaiwpa oto
Tl vidL
(ApBpo 31)

e Awalwpa otn
OUMUETOXN

| (ApBpo 12)

The holistic nature of the The role of play and creativity as  The right of children to protecton  *  Atkatiwpa oTn

development of every child central integrating elements in  from harm or abuse and to the KN SLdeLor]

development and learning. promotion of their overall well- ('Apepo 2)
being




H OpouvuneAiavn npocsyyon...

Y 4
...OTLC CUYXPOVEC DEWPNTLKEC ...0TN oUyXpovn
14 ' 4
TPOOCEYYLOELC voupoOeotla
* Natdokevtpikn rmatdaywytkn (oxedlaopog « UNCRC 1989
&ZOLKTE,OLC UANG He Bac6n an C:L/\\;QVZEZCOKS t * JKWToe(kn vopoBeaoia [e.g. Children and Young
EvVOLapEPOVTA TWV TAUdLWY - WoO ) People (Scotland) Act 2014 (Scottish
* ITOUSEC TNC TAtdLKNC NALKLAC Kol SLKALW AT TOU Government, 2014) the Play Strategy for
rtadlov (Qvortrup et al., 1994; Jenks, 1996; Prout Scotland 2013 (Scottish Government 2013),
and James, 1997; James et al., 1998) the Early Years Framework (Scottish

Government 2008), Pre-birth to Three:
Positive Outcomes for Scotland’s Children and
Families (Learning and Teaching Scotland,
2010), the Curriculum for Excellence (Scottish
Government 2004), Building the Ambition
(Scottish Government 2014)]

e Kowwvikn dikatoouvn (m.x. Konstantoni and
Emejulu 2017; Konstantoni 2013)



2ITOVdEC TNC
rtatdbkN G NAKLOC

* ALETILOTNOVLKO
ETILOTNLOVLKO Ttedio TTou
avarntuxbnke tn dekaetia
Tou 1990

Kpltikni amavtnon o€
VTETEPULVIOTLKEG,
QVOLTTTUELOLKEC KOLL
EAMAELLATIKEC TIPOCEYYLOELC
NG TaLdLkN G NALKLOG
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2TTOUOEC TNC TTOLOLKNAG
NAWKLOG

BaoLKEC QPXEC:
1.  Madikn nAKio = KOWVWVLKO KATOOKEV QOO

2.  Hmoudkn nAwkio BOswpeital petafAntr TNG KOWWVLKNC
ovaAuong

3. Toamatdld yivovtal aviiAnmtd wg EVeEpyoL Kal Lkavol
KOWwVLKoL popeic mou Aapfavouv PEPOC oTNV
KOTOLOKEU T TNG TatSLIKAC Toug nALKLag (evepyouvta
TIPOCWTAL)

4. Ol KOUATOUPEG Kal Ol OXEOELG TwV Taldlwv xpnlouv
HEAETNC abEAUTEC.

(Qvortrup et al., 1994; Jenks, 1996; Prout and James, 1997;
James et al., 1998)




Kpltikn ot Kuplapxec amoPEL yia tTnv

ovarntuén tou madlou

Odounopot

O obotrtopog bev eyel TEAIKO TTPOOPLOUO,
oottt Oomou kat va Bpioketal, 000 n {wr
OUVEXI(eTOl,  UTIAPXEL ~ TIOVTA  KOTTOU
napanepa tou va unopei va nast. (Ingold,
2011: 150)

H avarmtuén twv nadlwyv, EMOUEVWS, Yiveta
QVTIANTITH WG HLoL kopcbr] avepwnoyeveong
— EVA KOWWVLKO-UALKO ‘making-in-growing
(Ingold, 2015: 122) kot TO oOmoio oL
o&omopm (mawdia) fouv to avamtuélako
To§ldL  otnv  oAOTNTA TOU Kol OxL
LELOVWHEVA LECA ATIO LA OELPA OTOBUWV
(Gallagher, 2018: 14).

TIM INGOLD
\ 5

BEING ALIVE«

ESSAYS ON MOVEMENT,
KNOWLEDGE AND DESCRIPTION

N LOVASIKOTNTA TNG TKOVOTNTAG KoL TMV
OVVOTOTNTOV KAOE TTao100’

(OpoupmeAavni apxn)



Ta dikatwpata Tou
rtadLov

JUuPaon Twv Hvwpévwy EBvwy yla ta dikatwpata
tou ratdtov (UNCRC), 1989

OLKOVOLLKA, TIOALTLOMLKA, KOWWVLKQ, TIOALTIKA
Sikalwporta

PPP
* Provision (mapoxn)
* Protection (mpootacia)
 Participation (cuppetoxn)



Ta Sikalwpata Tou
rtadlov (ouvexela)

[EVIKEC apYEC:
e Mn éuakpion (ApBpo 2)
e To oupdEpov tou matdlov (ApBpo 3)
e To Swkailwpa otn {wn, TNV enBiwon
Ka tnv avamntuén (ApOpo 6)
e Awkaiwpa ‘to be heard’ (ApBpo 12)



AMEC ONLLOVTLKEC TTTUXEC
¢ OOUVAELAC TOU
DpolpreA...

* Awpa kot aoXoAieg (gifts and occupations)
* MnTtpwa tpayoLdLa

* OpouurmneAlavol kAot




O 10 apxeG Twv MpwTOnopwv: Ta
OepeAila Twv napadocewv NG
Bpedovnruakng nAtkiag (Bruce
2015)

1) O KaAUTEPOG TPOTOC VA TMPOETOLUACEL KAVELG Ta TatdLd yla Tnv eVAALKN
{wn toug eivat va Toug dwoel auta Tou xpeLalovtal cav matdiad.

2) Ta modLa ival oAokAnpwpEVa OVTa TTOU £€X0UV cuvaLloBnuata,
OX£0eLG, oKEYPELG, LOEeC, avTtiAnn eauToU Kal OXECEWV UE TOUC AAAOUC,
KOl TIPETIEL VOL ELVOLL CWHOTLKA, PUXLKA, NOLKA KL TIVEUUATIKA UYLA.

3) N'vwoTtika medla Onwg oL BewpnTIKES ETLOTH HEG, N TEXVN KaL OL OETIKEC
ETULOTNUEG bEV T[pET[El va napouma(ovrat XWPLOTA. Ta ULKpa TaLdLa
HaBaivouv OALOTIKA, OXL ATTOCTIOHATIKA.

4) Ta maidia pabaivouv Ka)\Utepa otav toug divovtal euBuveg, otav
UITOPOoUV VAl TIELPAPATLOTOUV, Va KAvouv AdBn, va mtdpouv anodAceL,
KOLL VOl TUYXAVOUV O€BACOU WG AUTOVOUOL LaBnTEG.

5) Alvetat €épudaocn otnv avtomnellBapyio we to povadiko eidog melBapyiag
miou a€ileL va €XeL KOWVELG. ZUOTAHATA TTOU EMLOTPATEVOUV TNV
emiBpaBevon eival e€alpetikd BpaxunpoBeopa kat Sev pmopouv va
aVanTUEOUV HOKPOTIPOBECUA TIG NOLKEG KOl TIVEULOTLKEG TITUXEC TNG
{wnc. Ta ratdLa Kot oL Omoleg mpoomndbeleg kavouv xpri{ouv
avayvwpLlong Kat eKTipunon .



6) Yrapxouv oTypEG / mepiodol Trou Ta maudia ivat Wlaitepa kava va pdbouv
OPLOUEVA TIPAYATAL.

7) To T propel va kavet eva rtoudi (ko OXI to Tt AEN pmopet va kdvet) opeidet va
glval n adetnpia tov pabnotakov tou taldlou.

8) Méoa arno 6o0 ouUPBaivouv 6TOV ECWTEPLKO UAG KOGUO, OVATTUGCOU UE
Stadopa €idn ou uBoliLva ouprnepibopwy Ta onoia Byaivouv otnv erpdavela
otav dSnuioupyouvTal Kot cUVEPYOUV KatdAANAa pabnotakd mept aMovra oTo
OTLLTL KOLL TOL VNTULAYWYELQ, TOOO EVIOG 000 Kal EKTOG. TETola TteptBaAiovTa
nepthapBavouv / evBappivouv axvidia podwv, davtacia, dnuovpykotnta, Kot
QVOTAPACTACELG LECA ATIO TOV T[po)é)oleO AGyo, To Tpayoudt, tn Aoyotexvia,
HOUGLKH, TOL LOBNUATIKA, TO XOPO, TN HOUCLKN, TLG ELKAOTLKEG TEXVEG, TO BEATPO Ka
TLG ETULOTNLOVLKEG unoeeoaq

9) Ot ox€oeLg pe Toug dAAouG avBpwrtoug (tdoo evAALKEG 000 Kal TtatdLd) eivat
KEVIPLKNG onpoacioag otn {wr) Twv adLwy, Kot EMnpediouv TNV cuvotoOnuotiki
KOl KOLVWVLKN Toug eulwia.

10) H mototikn emou&suon emstrpwveraL oe Tpla npavuara otTo TcoucSL oto
KOLVWVLKO-TIOALTIOMLKO KalL TTyKOoHLO uTtoBaBpo oto onoio AapBavel xwpa n
HABNOoN, KOL OTO TIEPLEXOHUEVO TNG YVWONG KAl TNG KATAVONONG TTOU QVATTTUCOEL KOl
HaBaivel to radi.



Learning through play (MaBaivovtac peca amno to
riayvidl). Bruce, T. (2015) Early childhood
Education. Hodder Education : Oxon.

Ta 12 xapaktnploTika tou eAeVBepou naxvidov (free-flow play)
(Baolopéva otov Bruce, 1991) eival:

1) Ta matdLd xpNOLULOTIOLOUV TIC EUMELPLEC TTOU €XOUV/Elxav ot
{wn TouC yLa To TtaLxvidlL Touc.

2) To mayvidL 6ev UTIOKUTITEL O€ TILECELC YLOL CUMHOPDWON UE
£EWTEPLKOUC KOVOVEC, OTOXOUC, 1N TtPOTIEKT IOV £XouV oxedLaoTel
aro eVNALKEC. o Tov AOyo auTo, Ta rtadLld £€Xouv Tov EAeyXo 000
nailouv.

3) To mowyvidt eivat pla dtadikaoia. Aev €xeL mpoiovta. Otav
TeAewwoel, e€adaviletal pe TNV WOla TaxvTNTA YE TNV oMol
eudavioTnkKe.

4) Ta tadLa emAeyouy to axvidt. To emIOLWKEL N dLa Toug N

duon. MNpokuTmTel avBOPUNTA OTAV OL CUVBNAKEC TO ETULTPETIOUY,
Kol Slapkel 600 SLapKeL KoL n pon tou.



Ta 12 xapaktnpLoTKa
TOU eAeVBepoU
raxvioLou (ouvexela)

5) Ta madiad kavouv mpoPec yia to HEAAOV
TOUG oTo matyvidL touc. To mawyvidl BonBael
Ta tadLd va KataAafouv nwe va
AELlTOUpYOUV, TIPLV XPELAOTEL VAL
AELTOUpPYNOOULV.

6) To mayvidL umopel va petadEpet ta
nadLa og €va koopo pavraoiog.
@Oavtalovtal GAAoUC¢ KOGHOUC, SnuLloupyouv
LOTOPLEC PE UTTIOPKTOUC KOl AVUTIOPKTOUG
KOOMOUC TIEPQL ATtO TO £6W Kall TO TwPA, OTO
TtapeAB0OV, To TapOV Kal To PLEAAOV, Kot
HETOpHOPpPWVOVTOL 0 AAAOUC XOPOKTHPEG.

7) To mauyvidiL pumopei va eival povaytko, ko
otav ival povayiko ivatl cuvnbBwg Babu.
Ta mada pabaivouv molot eivat Kat mwe va
QVTILETWTI{OUVV TIG LOEEC TOUG, TA
oUVALOOAUATA TOUG, TG OXECELC TOUG KOlL T
OWHMATA TOUG,.



Ta 12
XOPOKTNPIOTIKA
TOU £AgUBEpOU
TTAIXVIOIOU
(OCUVEXEIO)

8) Ta maudLa kot oL eVAALKEG pmopouv va T[ouZouv podi, napaM\n}\a (ouvtpodiko
nayvidL / companionship play), cuAloyikad r} cuvepyatika oe {euyapLo Ko
opadeg.

9) To mayvidtL pmopel va to Eekvroel TOoo €va ratdl 000 Kt Evac EVAALKAC —
aAAQ OL EVAALKEC TIPETEL VA yVwpLlouv OTL 0 KO maiytne/ maiytpLo £XeL TN
SLKLA TOU/TNC MPOoWTILKA ATlEvTa (TnV omoia Umopet va yvwpilel 1} Kot va
ayvoel) kat va c€Bovtal Ta maLdLd LE TO va NV EMLUEVOUV VOl KUPLOPXAOEL N
Sk Toug —evnALKN- atlévta oto Tatyvidt.

10) To eAeVBepo maxvidL Twv madLwv xopaktnpiletal ano Babld cuykeévipwon,
Kal elval SUOKOAO va T ATIOOTIACEL KAVELG oo TN pabnon touc. Ta matdid ou
nailouv gival «Boutnyuéva» otn padnon.

11) Kata tn Stdpketa tou matyvidlou, ta moadtd Sokipdlouv mpoodateq
YVWOELG, LKOVOTNTEC KAl SEELOTNTEC Kall TLE TTOYLWVOUV. XpNGOLUOTIOLoUV TNV
TEXVLKA TOUG LKAVOTNTA Kal hapUOlOUV TIG YVWOELS TOUC OTNV TIPAEN LE
automnemnoidnon.

12) Ta moudid mou rtou(ouv ouvxpov@ouv LG Léesq KOl TOL CUVALOOAUATA TOUG
KOl KATAVOOUV TLG OXECELG TIOU exouv Me TV OLKOVEVELOL Tou¢ Ppiloug/ Ppileg kat
v Kou}\toupa Tou¢. To TatyviblL eival Eévag UnNXaviopog O7\OK7\I’]p0.)0‘I’]C TIou
ETUTPETIEL sus)\LKtn, T(POCAPUOCTLKN, sucbavraotn, Kouvorouo ouurtsptcbopa To
riayvidt kavel ta matdld OAoKANPWUEVOUG avBPWTTOUC, LKAVA VO LOOPPOTIHCOUV
TIG {wWEG TOUuC O€ €va KOO TIou aAAAlEL OAO KoL TILO Ypriyopa.



DpovpreAovn matdoywylkn - maldoKeVTPLKN

eknaidevon

«KaBe maldi mpeneL va yivel anodeKTo w¢ anapaitnto Kot
O CDpOl'J L,[T[E}\ 0UGCLAOTLIKO HEAOC TNG avOpwrivng PUARC» - Froebel, in Lilley, p.57
appLoBnTnoe Tig
Lgpapxu(gq cxgo'g LC «AC paBoupe ano ta nadid pac. A¢ Swoouue cnpacia otn
HETQEU EVI’]}\LKwV KOLL YVWON Ttov Hog MPooEPEL EVYEVIKA N {wN TOUG KOl OLC
Ttod Ld)V, r']Gg}\g Vol OLKOUOOULE TLG NPEMUEG OTTOULTAOELG TNG KAPSLAG TOUG.» - Froebel, in
arneAevBepwoel ta Lilley, p.92.

TaLdLAL Ao TNV QU oTNPEN
nelBapylo Kat TLG

OLUTOPXLKEC OXECELC UE «MpémeL va yiveoal madi pe ta madLd kat va adrvelg Tov eauto
TOU EVﬁ)\LKEQ [uéca oou va podaivel Omwc padaivouv KL autd amd tn dvon... Mwg
ar[(')ﬁ ™ uae rlo'r] uéo'a aAAwG prtopel kaveic va Eekvroel va Stddokel;» (Froebel in Lilley
arto TO TaX VLS, Tov 1967: 149)

NOLLOOKEVTPLOUO

(McArthur 1975)



Mwc poladel pa
rnadokevTpLkn ekmaldevon;

«To MPOYPOULO OTIOUS WV EVOPUOVIIETAL LLE TOL TIPOAYLOTIKAL
evoladEpovta, avayKkec Kol ta padnotakd potifa (learning
patterns) tou kaBe madov» (Kliebard, 1995:24; Wood
2014)

Mua matdoKeVTPLK TPOCEYYLon evOappUVeL Ta Ttaldla va
TAPOUV TN HABNnon ota SLKA TOUG XEPLA, KoL OXL ATAd va
akoAouBoUv TIc 0dnyleg Kat ta onpadla evog
eKTIOLOEUTLKOU.

Ta radla eivat urtevBuva yLa TLG ETILAOYEC TTOU KAVOUV
OXETLKA LE TO TL paBaivouv Kat e€epeuvouv.

O ekntatdeuTikol avalntouv evdeielc kot BAEMoOUV
Sladopa evdladEpovta va avomtucoovTal TIPOKELUEVOU VAl
va dnuoupyrnoouv Eva KAtadAAnAo tpoypappa oTtovdwv
yla kaBe nadi. Autn n mpoaoEyylon opilletal Kat we
Baolopevn oto ayvidt (play-based). (McNair 2019a)



[Taldaywykn pLeoa
QIO OUMLETOXN
(Pedagogy in
participation)

«MNodaywyLkr OALOTIKIC KOl EVOWHOTWHEVNG/EvVomoLlnUevnc duong
TIOU ETUKEVIPWVETAL OTNV TIPAYLATOTOLNON TWV SIKOLWUATWY TWV
nadLwyv otnv Kabnuepvh matdaywylkr oavamntuén HEow TNng
QVATTUENC ULOG EKTTALOEUTLKIC TPOBEONC TTOU CUVTOVILEL TN
OUMUETOXN TWV TaldLWV Kal TV EKTALOEUTIKWY 0TI CUV-KOTAOKEUN
HoOnoLtokwyv Ta€ldLwv. AvanmtuooeL Lol CUMHETOXLKN TtPAén TOCO yLd
rtatdLd 600 Kal yLo eKTTaLSEUTIKOUGY

«... ANANA€yyua dbaokalia [paktikr] mou cuvoEstal BabLa pe tn
ok€YPn, TO cuvaloOnua, Kol TLG TIPAKTIKES TwV Ttaldlwv. Autd onuaivel
n avantuén plag aAAnAeyyvac padnonc. H modaywyikn tekpunpiwon
elval €évag HoxAog yla autég Tig Stadikaoieg» (Oliveira-Formosinho
and de Sousa, 2019 :35)



Metadotikn

«Atlvel Epdaon otn
YVwon Ttou TIPETEL VAL
pnetapfLBaotei»

(Oliveira- Formosinho and
Formosinho 2012: 1)

TABLE 2.1 The maimn differences between transmissive pedagogy and Pedagogy-in-Participation

Transmissive pedagogy

Pedagogy-in-Participation

Definition

Pedagogy is mainly about teaching.

Pedagogy is focused on predefined
contents considered essential.

Pedagogy is sequential memorization of
contents.

Pedagogical sequennality 1s conceived as a
succession of sequences suggested by
predefined programs.

Learning i1s mainly lonely in an internal
cogniuve processing.

Pedagogy is about the integration of
learning and teaching.

Pedagogy seeks attunement between
emerging purposes and planned professional
intentionality.

Pedagogy as experiential learning.

Pedagogical sequenuality 1s understood as a
direct expenience that responds to
problems, questions, inquiries, purposes.

Learning is realized in companionship of
peers and educators.

Child and educator

The child as a “non-yet being.”

The educator is as mere transmitter of
predefined contents to be memorized and an
organizer of predefined tasks.

The child is a curious, competent,
participant being.

The educator listens to children,
documents, attunes, provides
companionship.

Processes

Interacuons are minimised and
instrumentalized just to facilitate the
learning of contents.

Experiencing error is seen as negative
because it reveals lack of attention,
understanding, effort.

Relations and mteractions are at the heart
of a pedagogy which aims at children
being, relaung, knowing, participatung,
learning and narraung.

Experiencing error is valued as being a process
of participation in the creation of answers.

Evaluation

The processes of evaluation are independent
from the learning processes.

The processes of evaluation are abstracr,
simplified, fragmented, periodic and distant.

The processes of evaluation are connected
with the learning processes through
pedagogic documentation.

The processes of evaluation are concrete
and situated, holistic and continuous.

Educational environment

The learning environment is poor, neglected
because it 1s focused on contents to be
transmitted for which tables and chairs are
the essenual.

Pedagogical matenials are poor, standardized,
stereotyped.

The learning environment is rich, resourceful
because it 1s focused on a pedagogical
organisation that enables the co-construction
of leaming.

Pedagogical materials are mainly natural,
cultural, multcultural, flexible, open to
plural possibilites.

2 UM METOXKNA

«Aivel Epdaon otoug
SPWVTEG TTOU CUV-
Kataokevalouv yvwon
OUMMETEXOVTOC OTN
noBnolokn dtadwkaoion

(Oliveira- Formosinho and
Formosinho 2012: 1)

Oliveira-Formosinho and de
Sousa (2019) : 34-35



Transmissive pedagogy Pedagogy-in-Participation

Educational culture

A culture of goals to be attained. A culture of interactivity between processes
and achievements.

A culture of a single possibility: a ready to wear A culture of multiple possibilities: a
single size currculum (Formosinho, 1987, 2001).  curniculum that attunes the emergent and
the planned protessional intentionality.

A pedagogic culture of silence. A pedagogic culture of encounters of voices.

Oliveira-Formosinho and de Sousa (2019) : 34-35



> KedTeLTe TO OLKO oac uroPBabpo kat tn Sk oac
ETTELPLOL OTO XWPO TNC IPOOXOALKNC eKTtaldeuonc:

> KETTTOMEVOL/-EC TLC TIALOAYWYLKEC TIPOOEYYLOELC
Mou cuvavtnoate/ xpnowlonowoate — Ba Aeyate
OTL NTAV KUPLWC CUMUUETOXLKEC 1N LETAOOTLKEC;

Mrmopeite va Swoete amo eva napadeLypa yLa tnv
KOs pia amd auteg Tic SUO KATNYOPLEC;



H mtoAwtikn diaotaon
TOU TtalyviéLou

To mtowxvidt dev eival ToALTIKA
oudEtepo

AuvopLKEG e€ovoiag umapyouv
TO0O HETOEL evNALKWY Kol
nadlwy, 000 Kal PETAEL TwV
OLwv twv matdwv

EAeUBepn emloyn - eAeBepo
nawvidy, (Wood 2014)

YT pXouV EVIACELG TL.X.
Skalwpata atdlwy Kol
yoviwv —children’s best
interests — eélooppomnnon
NMPooTAciag Kol GUUUETOXNG




H oxéon kaBe madlov pe tnv
OLKOYEVELQ, TNV KOWOTNTA KAl TN
¢dUon, TNV KOUATOUPO KL TNV
Kowwvia.

a) Avaotoydalopat ooV YoVLOC

b) Avactoxalopoat ocav
aKkadnuaikoc / epevvitpLa



Avaotoyalouol ooV
YOVLOC...yLal TLC TIPAKTLKEC LOG
EVTOC TNC OLKOYEVELAC

‘2€ AUTO To oTAdLO TO TalyvidL dev
elval mote aonuavto, elvat copapo
Ko Babla onuovtiko. OL yoveic
odellouv va To puldave oav KOpn
oPBaALLOU KalL va TO
evBappuvouv...” (Froebel in Lilley
1967: 84).






Avaotoyalopo
oaV

KOO NUOKOC
KOlL EPEVVNTPLAL

1) Young Children’s Rights in Humanitarian Crises Funding from
the University of Edinburgh (2017-2018)

Dr Konstantoni Kristina (Principal Investigator) with project
partners Dr Myrsini Zorba [Network for Children’s Rights (NGO) in
Greece].

2) The Play-Café project- Edinburgh Futures Institute Research
Awards

How can business and public play spaces and cafes be reimagined
and reclaimed as socially just rights-reinforcing spaces for
children? (Dr Kristina Konstantoni (Pl), Prof Kay Tisdall (Co-I), Dr
Lynn McNair(Co-1), Dr Marlies Kustatscher (Co-l), Dr Urszula
Markowska-Manista (Co-l), Luke Addison (Co-lI), Dr Maggie
Morrison (Co-l), Kurt Cleary (Photographer), Lorna Baird
(Advisor), Simon Bateson (Researcher) in partnership with
Community Playthings and Let me eat.



Eivaw oL bnuootot
XWPOL XWpPOoL OTIoU
T TTOULOLAL UItOPOUV
va
KOWwVLIKomoLwnOouv
Kol va rtaéouv
XwpLc kivbuvo
QTIOKAELOOU);

H onupaoia tng oxeong kaBe matdlov pe tnv
OLKOYEVELQ, TNV KOWOTNTA Kat tn $uaon, Tov
TTOALTIOMO KOlL TNV KOWVWVLAL ELval (o oo TLG
Baokee apxec tou OpouureA.

* H onuooio TnC AVEMioNNG OLKOYEVELOKNG
nabnonc exeL kataypadei ektevwe (Myhr et al
2017; NRDCAL 2012; Cara and Brooks 2012)

e Av KOl UTTAPXOULV TIPOCHATEC EPEVVEC TIOU
g&etalouv TNV €MLPPON TNC TTPWLULNS ATUTING KOLL
OLKOYEVELOKNC HaBnonc oe Swpeav, SnNUOCLOUC
XWPOUC OTIWC TTALSLKEC XOPEC, TIAPKOL KOLL
BLBALoOnkec (Pascal et al 2018), xpelaletal
TIEPLOCOTEPN EPELVA OTO OVTIKELHUEVO.



http://www.learningandwork.org.uk.gridhosted.co.uk/wp-content/uploads/2017/01/NRDC-Family-learning-a-review-of-the-research-literature-June-2012.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/34666/12-1238-evidence-benefits-of-family-learning-scoping.pdf

3) To play-café project: NMwc¢ Ba
notalave ta OpoupurneAiava play-

café;

XpnuatodotnOnke amno to Froebel Trust

Enéktaon tn¢ edpappoyng twv GpouvuneAlavwy apxwv o véa
nepBaiAovta Onwe kowotika / Wbuwtika play café- avenionua
dnuooia meptBailovta pabnong

Awebvng enéktaon tng PpouvpneAiavig pthocodiag — r.x. Méoa amno
ouvepyaoia pPe To AIKTUO TwV ALKOULWUATWY Tou MNatdlol — eméKtaon
™G £PAPHOYIG OTLG TPAKTIKEG TWV EOEAOVTIKWV / | KUBEPVNTIKWV
OPYOAVWOEWV

Mpotepadtnteg KAOOPLOUEVEG Ao Ta radid (0-8) Kol TG OLKOYEVELEC
TOUG TIOU cuvdEovTal UE:

a) AVIOOTNTEG TTOU QVTIUETWITI{OUV TA TTALOLA OXETIKA E TNV
npoofacn Kal xprion SnUociwv Xwpwv, OTIWE KOLVOTLKA Kl
WOLWTIKA KadE, Kal

b) Tnv ENewn xwpwv matyvidiol vPnAng moldtnTag yLo
TaLdLA KAl KOWVWVLKWY XWPWV YLOL OLKOYEVELEG OE QVETILON A
dnuoaoia meptBailovta pabnong.

H cuppetoxn tng KowotnTag BPLioKETAL OTO EMIKEVTIPO ALUTOU TOU
TPOTIEKT, OTO OTOLO TIALSLA, OLKOYEVELEG KOl ETLOLYYEAUALTLEG
oxedLalouv cuvepyatika £va Koo opapa yia to nwe 0a épolale éva
®poupneAiavo play-café



AUCOPEOKELO YL TOUC
XWPOUC TtayvidLou

e AvUmapktol

o XapNAAC IOLOTNTOG

* Aev gival oxedlaopevol yla otdLd ) Ye
Ta TS LA KOl TLG OLKOYEVELEC TOUC



AVIOOTNTEG | . syéoewc

OTOUC X(bPOUC * MoLOTNTA UTINPECLWV/TIAPOXWV
oV T[(I[COUV * MNepLoplopol oto Sikalwpo TWV
O TTolLS Lo riodLwv oto oy vidt




To Play-café project




Play-café: MNMwc elvalt



Play-Café: Nwc¢ Ba prmopovoav va eivou






To POP-UP play
café rmou

briatope

- w
»
VeEEnenem

https://vimeo.com/326591656



https://vimeo.com/326591656

[Twc ouvdeovTal oL LOEEC TTOU CU{NTNOAE OE
QUTN TNV apouvotaon Pe tn Ok oac MPAKTLKN
Kol TN OOUAELO 0QC PE TTOLOLA KOl OLKOYEVELEC;

Avaotoxooteite kol oulnteiote




Eav
ermlOupeite
TEPLOCOTEPEC
nANPodOopLEC:

Froebel and Childhood Practice course
University of Edinburgh

https://www.ed.ac.uk/education/professional-

learning/intensive-courses/froebel

(mMpoodepovtal Kat KAAOKALPLVES TAEELG)

MSc Education (Early Childhood Practice and
Froebel) pathway

https://www.ed.ac.uk/education/graduate-

school/taught-degrees/msc-

education/structure/early-childhood-practice-

froebel-pathway
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EYXAPIZTQ!




[potewvopeva
apOpa. / BLBALa

Froebel pamphlets:

https://www.froebel.org.uk/training-and-resources/pamphlets

Konstantoni, K. and Patsianta, K. (2019) Young Children’s Rights in
‘tough’ times: Towards an intersectional children’s rights policy
agenda in Greece and Scotland, in: Murray, J. Swadener, B. B. and
Smith, K. (eds) Routledge International Handbook of Young Children’s
Rights.

Konstantoni, K. (2013) Children’s rights-based approaches: the
challenges of listening to taboo/discriminatory issues and moving
beyond children's participation. International Journal of Early Years
Education, 21 (4): 362-374.

Cairns, L., Byrne, S., Davis, M. J., Johnson, R., Konstantoni, K.,
Kustatscher, M. (2018) Children’s Rights to education-Where is the
weight for children’s views? International Journal of Children’s Rights,
26 (1): 38-60.

Konstantoni, K. and Emejulu, A. (2017) When Intersectionality Met
Childhood Studies: The Dilemmas of a Travelling Concept. Children’s
Geographies, 15(1): 6-22.
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